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mentatlon of an experimental seétgion, a.nd evaluation of the project.

Two courses were comb:.nedq ‘\En'gllsh 105 , (meeting five days a week)
for students needing intensive t;qf[‘,p, antd English 100 (meeting three days
a week) s for students with somewhat; better skills, All students began
working with transformat:.ohal gramr;ar—b;sed materials to develop effective

sentence structure and moved on to workbooks which presented principles for

’ : \

writing narratn.ve—des,cr:.ptn.ve, expoa\itory, a.nd argumentative essays. 100
stucents were expected to complete tha entire program in one semester, 105
students were expected to take two sgmsters. However,, all students were

urged to progress as quickly as pOS&lblla.

Since stulents were worklng at dl”;,e&'ent rates, little group instruc- 1
tion took place, Folders were kept whlg"}}/‘docmnented attendance and progress,
Pre- and post-test scores, grades, and student questionnaires indicated
sirnificant improvement in writing skil Ls \a‘;qd a genera.lly favorable atti-
" tude toward the program, with dissatis{ wtiyon in the grammar camponent, Re-
ccn. endat:.ox:xs ‘include changes in the method p;(. tea}nmg the gra.mmar, devel=-
¢ TRy

opment of additional or alternate languaige slca,lls units, and more group

a.ct1v1t1es to complement the individunal work.’\
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" INTRODUCTION o7 R

fhe Engl}sh Department~at Santa - Rosa Jun Ior- 1lege has .

“been committed to remed1al 1nstruct10n for several years, and

@

has devoted considerable t1me and effort to the development

. 4 . - e U,
of worthwhlle offerlngs to the 1ncrea51ng number of students-

/
who come to SRJC deficient in one or more language skllls.

However, whlle students have seemed to be learning more and
remaining enrolled longer than in the days ‘of the standard
"bonehead English" classes, several instructors have'been

convinced that a better program can be developed. The need

for more flexibility in curmiculum as_well\as'f‘rmat suggests

a programmed approach to communication skills.
, Two courses have been at the heart of thqlremedigl pro:
gram: English 105 and English 100. Students yith the great-
est need for remediation have been required to take English
105, meeting five hours a week. ' Students with somewhat
better sk{lls have been required to-take Engiish 100, meet-
ing three hours a week. English 105 student% also had to
complete English 100 to graduate. Both of dhese courses
have been considered rather successful by students, faculty,
and an’evaluation team which looked at themffor thmee dayé
in the Spring of 1973. However, while instfuctors could and
did move students from 105 or 100 to higher level courses
throughout the semester is they demonstratdd wrltlng compe-
tence,. the classroom format and classroom—de51gned materials

hindered significant flexibility. Moreover,~they are limited

in scope, emphesizing transformational graTmar,and composi-
-1 - .
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tion almost to the exclusion of reading, listening, or study

skills.

¢t

There also existed a group of mini-courses ofiefediﬁy'théni;lwﬁHMA'“

-

S

English Depaftment at COIL (Center of Independent Learning),
the multi-disciplinary learning center on campus. Theéerv “
included units in spelling, reading, and composition.

There were hopes that other units could be developed.

.As originally conceived, the scope of this practicum ih—
cluded restructuring the 100 ani 105 courses'so they could
be offered on an individualized basis for a pilot group, and'
integrating some or all of the COIL units. It was anticipated
that studengs working through the composition assignménﬁs
would complete them more quickly than before, allowing time
for the COIL units. Bﬁt meaningful integration of the COIL
units and thé 100-105 material did not occur fo? the follow-
ing reasons: Restructuring the 100 and 105 courses was & ’
bigger jbb than anticipated. It required the author, in
effect, to write two workbooks and supervise the writing of
four others. Students did not complete the composition mé-
terial fas;er than before, evén though it was individualized.
As a consequence. other units wefe nop attempted by many stu-

dents.

\T’l‘hus, while the addition of other units to the remedial
curriculum femains a goal of the English Department, this

practicum concerns itself with the first phase of the pro-
ject: the development of composition materials for the ex-
perimental 105-100 individualized program, its implementa-

tion, and its evaluation. 6
, oo
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. BACKGROUND AND SIGNIFICANCE . ‘\

Q o Remed1al or "developmental" education has become 7 f‘

e maaor responslblllty of the commpn;ty college,.adconsequence, Coel e

of th i ) "oi *d_Boueshef_Hoone,_BossoneT——————————

. _ and. -ofhers, however, have demonstrated that most remedial

programs are only marginally successful.1 Students in re-~
lmed1a1 programs are percelved as having significdantly.
dlfferent problems and needs than those who do not, calling
. for approaches more comprehen51ve and carefully thought out
than "watered down" versions of regular courses. Roueche
. and Kirk studied a number of progmgms they consldémed rela-
tively successful and suggested a series of "components of

success,"

l. Instructors are honest, open, and totally

committed to helping students be success-
o ful.
N N '
. -2.  Instructional endeavors accommodate indi- SN

vidual differences. Tutoring is often very
effeective. Learning activities are small
o and manageable, and measurable objectives ! .
_ o .are provided so the student and ' instructor .
) ' are. provided purposeful direction.

5. Some focus on the. personhood development
- of each student 1s provided.

-

. , : 1Roueche, John, Salvage, Redirection, or Custody--
K Remedial Educatlon in the Communi unior College.
: Washington, D.C.: American Associa%ion of Junior .
Colleges, %968.

. Moore, William Jr., Agalnst the Odds. _San Ffancisco;‘
Jossey-Bass, 1970. L

~

- Bossone, Richard M., "Remedial English Instruction
in California Public Junior Colleges--An Analysis and
Evaluation of Current Practice."” Sacramento: California

~ . State Department of Educatign, September, 1966.
S
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4. Program image is good.

Q ' 5. Counseling is perceived as effective.

separated from the regular program.,

6. ThejremediéITGEWdéﬁéiabﬁéﬁfﬁixprogf is

Of these, the first, third, and Ffourth and sixth
‘characterize the Santa Rosa program. The English Depart-
ment's commitment to helping students be supcessfui is
reflected in the absence for over a decade of the pecking
order whereby the newest and youngest teachers are “saddled"
with the remedial courses. Concern for remedial instruction
résulted in the release\Ei?e position of Remedial Coordina-
tor in the Department, which the author presently hblds.
'Personal development has been reflected in the curriculum

- of the remedisl program, which emphasizes writing from

' ~ Dersonal experience, and in instr_uction, through which

‘t.a's and teachers provide much informal counseling. And
the Department's belief that the program is good was re-

inforced fairly recently in on indcpendent evaluation.5
. ) N ‘
. But the component most frequently stressed in dis-

cussions of remedial programs has been missing-=the accommo-

“Roueche, John E. and Kirk, R. Wade, Cabching Up:
Remedial Education. San Francisco: Jossey-Bass, ﬁg?;,
‘pp. 60-79, :

- ~.

5A11en, Henry M., Casey, khoda Lintz, and Mangham,

, {Clarence W. (Chairman), "An Evuluation of the Remedial
English Program at -Santa itosa Junior College: A Summary
Report." January, 1973. Available on request.

7’
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dation of individual differences, usually translated into

' ‘ ' some kind of individualization of program with discrete
- , 4 ) = )

N

e objectives,—This prac

—  ticum-reports—on-the-effort—to-develop-this component—
It is appropriate here to Héééiibé,thé‘éiiétinglfémél
, dial program. IP consists of two courses, 105 and 100.
Students receiving a score of O-14 on the Enélish section
of the ACT, O-54 on the Diagnostic Reading Test, or 0-294
| on the Verbal section of the SAT‘are'placed in 105, which
'meets an hour eaéh day and consists'mainiy of a Héavy dose
of'transformafigpal grammar as a strategy for generating
-~ "complete and--hopefully--well'embedded sentences and para-
graphs. Students receiving a score of 15-19 on the English
sectionhbf the ACT, 55-67 on the Diagnostic Reading Test,
or 321-392 on the Verbal section of the SAT take 100, which
meets three hours a week and is a course in ﬁhe composition
of narrative and descriptivg,éxpository, and’ argumentative
essays. 1t also begins Qﬁth a‘unit of .grammar. Instead of
traditional grades, a student receives either NC (no credit),
CR (credit with no recommendation to 1A) or CX (credit with

recommendation to 1A). A CR in 100 satisfies the graduation

requirement; neither 105 nor 100 is given transfer credit.

It appeared there would be several advaﬁtages for indi-
vidualizing the units of the two courses. It was hoped that
students could master the grammar unit faster in such a set-
ting. With an iqdividualized unit system, studeﬂts who com-

pleted 105 could enter 100 without repéating the grammar unit,

-5 -
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as they had to before. Ind1v1dua11z1ng the units also opened

up the opportunrty o; Later creatlng add1t10nal unlts or al= o

ternate units fn R{‘{‘nmmnﬂaj',g___qj‘_nﬂnnmm_d_l_:gﬁrent__l_eam,lngh_A,__' I
__approaches.F_The_transiormat&ena&—grammér—uﬂitm~fer—exampie-—~—"-—————~—*
has been an excellent beginning place for most - remedial stu-

dents, but ' for others another method might be more appropriate.

Another hoped-for advantage was in .the approach students
andéf’—EHers/took to composltlons. It had been very diffi-
cult to get students to look very carefully at their prob-
lems in compositlon, particularly if at least some effort f

~or other was rewarded with a'"CR" and if the requlrements

\ for the compositions were not clear. It was hoped ‘that

\ 1nd1v1duah5§?hg composltlon units would allow the students
\
. .to rewrite papers as needed, according to Spelelc Cri- -~

| &1

S

teria, without getting "behind."

In,essence, by individualizing the units, the DepartA\
.ment'hoped to combine 105 and 100 in a single skill oriented
program (though the students with the 1ower’test scores
would st%ll be required to come five days a week) through
N vhich the students would be encouraged to progress as

quickly as they_could. Other 'units might be' developed,

‘but first the existing material needéd to be revised and

a section comhining 105 and 100 needed to he established

-

on an experimental basis.,

/
V]
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PROCEDURES - . e !

‘ The procedure was divided natufally into three stages:
_ -productien eﬁmthe~matertaTS”tU“bé“ﬁﬁﬁﬁudimp1emeﬁtat1on of
—_.__—_-—~uﬂ—the—expertmentai—combzned*séﬁtlon df‘105;100 and evalua-

tion of the project. T

- rd
: /

I - ?roduction of Matérials " o, ¢

-~

In the Spring and Summer of 1§74 fpe author rewrote the
composition materials formerly used in English 100, and a
colleague, Patrick Pacheco, réwfote’the grammar materials
. ﬁﬁwﬁerly used in English 105." A third colleague, Arnold
) Solkov, prov1ded the readlngs and the exercises follow1ng
. the readlngs for the 100 booklets. In both cases, the re-

wrltlng was very. substantlal, although the earlier book-

Q lets were used as gu:.deIJ.nes. Copies of 'Mr. Pacheco's
: : . ‘

work (Portable Instructional Grammar, Bookg 1;4)Aand the

author's (Unit One: Reporting, and Unit Two: Exposition and i

Argumentation) are appended to this Practicum report.

-

The underlylng ratlonale of the grammar booklets is
the notion of pattern}becognltfgn. Upon this 1s built the |
notion of a test frame; from there students proceed to-
sentence patterns and the manipulation of sentence patterns’-
to produce modification groups and, ‘ultimately, expanded ]
sentences. An attempt is made to relate syntax to meaning, ‘
S0 that the studentd see that the organization of a sentence

- directly reflects the organization of ideas, This becomes

appetaphor for the organization of paragraphs, esbay7§’3bq&g§

- ! ) . ' (\"
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-and pictures. : S
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The - grammar booklets follow a; modified branching program

format . There are a series of units, in each of which are .

@

o

stated, ‘at the beginning, a 1esson context and 1esson goals,

so'that the students learn why they are d01ng the unit,

The principles are dngded into one or two sentence explana-
tions, usually followed immedietely by a question or small
exercise which in turn is followed by some sort of review

statement. Tests are tsken at xey points, and alternate

4

" exercises are prescribed if the tests are not passed. -

The underlying'rationale for lhe composition booklets
. ¢ - .

is the use of familiar sensory experiences and media as

'‘metaphors of writing principl«~:. Thus Sensory aWareness is

related to the need for specific detail in writing, the
still camera and motion picturelcamera are related to organ-
izational strategies; and the human voice is related to tone
and one's point of-view. 'The_format of‘the composition
booklets consists of a series of modules, in each of which
there is an introductory statement explaining its purpose,

an overview of the activities and assignments, a series of

activities, a reading“mssignment, and a writing assignment.

" This latter is broken down into several pre-writing exer-

cises, which form the notes for the composition to be written
and a proofreading checklist. Also included are opportuni-
ties for student evaluation of the material and of his onN\

her own work.

12
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_The- oomp081tlon booklets form a k1nd of llnear program.

“The "test"'ln each modulg is the comp031t10n, and. students

F .

- who do not complete<the composltlon must rewrite it.’ ;S;nce o

-

consldnrable 1nstructor-student d1alogue should take»blaCe ‘
about the composltlons, the 100 booklets are not'intendedf“'

to‘be usedflndependently._

PII."Imﬁlementation of the Program

k4

L

In September when students entered Room 16 at 10 00 a.m..
they met two. teachers and two teachlng ass1stants (students
4 from Callfornla Statk/bollege, ‘Sonoma) and told they were
in a comb1ned, experlmental 105-100 class. In the first ‘
-week they‘were all ‘given a pre—test wrltten by the author.4
'lhis'was used to,refer students believed: to be.quallfled to

take.1A in splte of ‘their orlglnal placement score, and also

as a pre-test for students remalnlng 1n the class.

- The two teachers, the author and Mr. Solkov, stressed the
need for falthful attendance—-flve days a -week for 105 %tu- |
‘ dents%%three foraﬂOO students. .They also urged_students to
workuthrough theﬁmaterial,as quickly as possible, working at
home whenever they could. (ﬁll the stbdents began with the *
grammar materials;) A large chart in the room indicated
which week it was and where in the program the students

_ should.attempt‘to be , although it was readily acknowledged

4Appendix, page 34~ English 100/105 Composition Test.
» , o . .

-9 -
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that the‘chart was only‘a gﬁess. Student folders were: kept

»
,1n a flle cab1net and students were requ1red to take them

- out eaoh day, td be 1n1t1aled by an 1nstructor or teachlng

. asslstant._ A form attached to the folder had spaces for -

nthe lnstructors or teach1ng asslstants to note attendance
‘and progress, 'so that students and staff were cont1nually

aware-of the student' s’record.5

Almost every.Fridayhtheglnsmructors sat_down together
,and,reviewed every'folder,rmakdng‘a note to the student
. about his‘progress that‘week; 'Soon the students checked
their fglders automatlcally to see the1r “report cards,’
%ﬁﬁgls.was an 1nterest1ng comment on bellef in forms, since
the 1nstructors wrote noth1ng on the form they had not told

each student two.or three times during the-precedlng week.

Occasionally one or the other instructor would speak
- to the class as a whole, partlcularly in ‘the beginning,
s1nce there were a number of unimportant but confus1ng
errors in thé first grammar bookletb. Most of the time,

however, the students worked on the1r own. R

Aft@r * few weeks, groups of students began worklng

together, although not necessarily on the same units. In

one case this was not beneficial--the dominant: person in the

group wanted to gossip most of the time and the others fol-
lowed su1t—-but in most cases the grouped students helped

each other~and_enjoyed.a,senserf belonging otherwise lack-

5Appendlx, pag€35 - Student Attendance and Progress
Record.

=10 - 14
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_ing in the<individualized'setting.

H ,' .

Tests for the grammar materlals were kept by the tea-

chers and dlstrlbuted to the students when they needed them.

Tests were corrected_as suon.as'the students completed them,

~and students'were immediately directed'either'to move on to

,M~. . '.v .
‘the next unit or to review. Usually an instructor or teach-

ing assistaht would review the work with the student at this

A]

point, emphasizing the condepts learned or relating them to

composition.

As the students began writing essays, examples of their -

- writing were reproduced and d1str1buted to %he ent1re class,.

There was little class d1scuss1on of these essays although

usually one of the instructors would 1nclude some comments

with the reproduced essay.6 ) The general practice was for

both instructors to read the completed essay and then mu-

_‘tually grade it YPass" or "Revise" for each of the cate~

/
gories 11sted under “"Proofreading Checklist" for that_mo-

dule. As the essay .was returned to the student on&-of the
instructorshexplained the corrections in more detail. This
practice became abbreviated as the semester progressed for
two reasons: first, the number of papers increased drapa-

tically and cut dcwn on instructor fime. Second, after the

f1rst one or two essays most students understood the criti-

cism more clearly and needed less explanation. Similarly,

less rewriting was necessary for the essays in the later

4

.6Appendix, page 40 -~ Student Essay Reproduced
: ’ , for Class.
-1 - .
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modules than Yor those of the early modules.

-

This description, written by a counselor who was asked”
to observe the section, accurately ref}ects the activity in

the classroom on a typical day: | !

+

"When entering the large room I was amazed at
all the body movement. Everyone was actively doing
» Something. I liked the way a student could come in
late, go to a file, pull out his work, sit down and -
start working.

"I asked a girl what she. was doing and she pro-
ceeded to explain material with which I am not famil-
iar. She told me it was ‘easy' once I got the basics.

- Then the fellow next to her started telling mée about
-« course requirements and how evgryone could go at his
own pace.. :

"I noticed a group in the corner which seemed to
be a social group. It did not seem like they were
interested in English, but were involved in discuss-
ing whatever they were discussing.

"I saw a great demand for instructor time. A-

» hand would go up and someone would be there within ¢
' minutes to answer whatever the question. I listened
to Ed give encouragement to a student who was not
quite sure of his work. He had it grammatically
" correct but was concerned.about its interest level.

"I see this class-as being student-oriented. I
‘am not-aware of the course content and@ inquired how
English 100 and 105 could be run' concurrently. I
like that a student starting in English 105 can com-
plete English 100 if he completes the required work."

At the beginning of the semester the 105 students were
informed that they were expected to finish all four of the
grammar booklets plus anotPer unit of speiling or reading,7-

'in order to receive three unit; of 105 credit; The jOO |

students- were e;pecﬁed to finish the first three of the four

7Wilson, S. R.y First Principles of Composition,
Volume 1, Spelling zVallaatlon Edition). San Rafael:
Individual Learning Systems, Inc., 1974, '
- Pauk, Walter, Six-Way Paragraphs. Providence: Jamestown

- 12 - 16
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- grammar BookletS/ﬁlus both of the two compoqition booklets

to receive threé units of 100 credit. These\projections

. ) . L )
underestimated the time the students took on the grammar
i

unit. Instgad of finishing the grammar aroun , the fourth
or fifth week, most 100 students were still quking on it
by the s¢venth, eighth and even tenth weeks,,éﬁd 105 stu-

dents w refalso taking more time than anticipated,‘ Conse-‘

. to complete the final grammar booklet to receive credit, e

nor/did 100 students have to finish the final composition
bopklet. However, the final composition booklet was re-

ired for the recomméndation to 1A. It was also made clear
, e re .

2

0/the students that if they did not meet the rGQuirement4

‘they would not have.bﬁjrepeat the entire class. Rather, !

/
fthey would receive the credit as soon as they completed the
. . : ; , -
*@iésing material. 7105 students who finished early were
&rged'to begin working with theﬁcomposition materials, 8o

that they could, if they wished, finish 100 early in the

: spring semester. RN

TII. Evaluation of:the Program |
T : .
t

¥ Evaluation took place in two areas: student attitudes
h <

toward the program and student performance as a result of

# the program. . }
: . _

.,u
A. “Evaluation of Student Attitudes

Evaluatibn of studeﬁ% attitudes was based on responses

to the module evaluations in the composition booklets (in

|

4

- 13 -
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action to the entire module,

the case of stude;EE who progressed to them), responses to

a questionnaire circulated at the.conclu fon of the semester,
attritidﬁ rate and final grades compared/to that of similar
classes in past semesters, and personal‘qbservation. These

will be taken in turn. °©

In each module of the first composition book (Unit One:

ReEOrtinE) a tear-out page entitled "Feedback" was provided.8

This attempted to ascertain if the student felt he under-
stood the concepts of the module and if he enjoyed the
activities assigned., The stﬁdent was to complete this sec-

tion prior to the reading assignment and composition assign-

. ment of the module. A second tear-out sheet entitled "Mod-

ule Evaluatioﬁ" attempted to ascertain the student's re-

2

In the first section of this

&

questionnaire a "yes" or "no" response is requested, and

M1

the student is asked if thé purposes of ‘the modules are

L]

clear and if hem?elievés he learned what was taught. The
second part asks.for a. letter grade of each section of the \
module, and of the module as a whole. A simple tallying
of the reéponses to these questionnaires was made. Means

were established for the graded responses.

8S'ee pp. 11, #1, 70, and 99 in Unit One: Reporting,
appended to this report.

o

9See pPp. 26, 58, 87, and 112 in Unit One: Reporting,
and pp. 41 and 6& in Unit Two: Exposition and Argumenta-
tion, appended to thisfreport.

¢
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/The final questionnairel]O circulated |at the\cogclusiop

@

of the course attempted to ascertain if the students foﬁnq\
it difficult, enjo&able, worthwhile, and ugeful.” Students

were asked what they would add to or eliminate from the

2

course, and what grade they would give it.| A space for

M . 3
additional comments was provided. As wmth the other ques-
" ;

tlonnalres, a, 51mp1e tallylng of the respoTses was made

-, and means establlshed for the graded resporse.“

< . Attrition rate and Final grades in the!experimenyal
section were compared to that for 105 and 400 classes for
the entire English Debartment in the springs of 1972,
1973; and 1974. (Fall semester data has ndt been kept.)

i
1972 was the first year the Department SW1é?héd from
}"
B. Evaluation of Student Performance'?if
| fﬂ 4

Evaluatlon of student performance was’ ba%

| P ABCDF to. CX-CR-NC grading. X
Nr

tion rate, final grades, efamlnatlon of pr{ﬂ 4’
tests (for students who completed at leest the ilrst compo~

sition booklet), and examination of changes\mp student/

writing as evidenced in succeedlng a551gnmen$§ These will
| . ; [
be taken in turn. B : ﬁﬁ%

Treatment of attrition and final gradesa

* discussed.

11

' The pre- and post-tests attempted to c%&bine quanti-

v

‘ : See page 18 of this report. > ".'. .
b 11Append1x, page 34 -~ English 100/105 Comp051tlon
Test.

Q ...15..




tative and qualitative assessment of composition skills. The
. first ten items tested for recognition of sentence fragments,
'run-ons, and correct sentences. The ,second ten items testeé
for sentence-comblnlng ability; students were asked to/com-
bine two'simple sentences into one cémplex one. The number
right of these fwenty was totaled. The rest of the test
consisted of three one-page writing samples. The first was
a-narrati@e—descriptive paper; the second, expository; the
third, argumentative. Except for the topic for the last \

paper, the pre- and post-tests were identical. |

R The number right'for the first twenty items in the

pre-test wasd compared with the number right in the post-

test, and statistical significance was astabllshed by use
. of the T-Test'-,. Evaluation of the essays was more subaectl;e.\
NG gather than grade the pre-test essgxs.and post-test essays
separately, the instructors compared them, marking each pair
as evidencing "no improvement," '"some improvement," or
"considerable improvement.Pﬁ The‘amount of improvement evi-
denced by the tests was compared to the instructors’ ob-

servations about each student's improvement as evidenced by

the compositions handed in throughout the semester.

Oof coﬁ}se, most of the 105 students did not complete
the entire program, nor were fhey expected to. However, s
a writing samﬁle was obtained from them at the end of the
semester and;was compared to the writing they did on the

pre-test. Again, the degree of improvement was noted.

~ -16 -. )
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‘ C. Limitations in the Evaluation Procedure
- . l . \

>~ Te The pre- and post-tests assessmént may be flawed be
cause the writing circumaﬁances were much different than-—
those of the class. Throughout the semester studentgahad

been given verj expliqit‘instructidns about their assign-

L

ments and could do their writing at home. The pre= and”post;

v ‘e T,

tests were conducted in ciass, wiﬁﬁ_limited time, and with-

out the same kind of explicit directions for organization.

-~

2. Student responses to the materials and the program are

- probably‘heaviiy-influenced by the students' reactions to

the instructors -and teaching assistants, who were enthusi-

a,

astic about the program and the respounses may not be repre-

sentative of the class as a whole.

N i
| '
L

3. A comparison of student attritjion is somewhat mis-

-
leading since some students received a grade of NC (no [

credit),who are missing. just a few assignments and will
probably make them up and receive credit shortly. Simi-

larly, several students who received CR (crédit) will be

-

;&L recommended to 1A within a few weeks after the beginning

-

of the—agpeéter.

4, Beveral gther variables make this evaluation very ten-
tative; Since this Was the fi%gt semester the program was
in effect, a lot of logisticéfiproblems occurred—~-errors
in the material, difficulty-é%ﬁfing booklets printed on
time, etc. Also, most of theﬁ405 studénts‘have not yet

‘ completed the program, which for them has been envisioned

47 =
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as a two semester process.
'!!, ' gEsunfs

I. Pinal Questionnaire

Results of the ‘final questionnaire are summarized on the = °

next three pages. The 105 responses are summarized first,
followed by the 100 fespdhses and then the two groups com—
bined. Comments of students were abbreviated by the author,
but every comment made wés included. The-grades in response™

to question 8Iwere totaled and averaged to get the "G.P.A."

The results suggest the following: 105 students tended

to think the course was somewhat difficult-while 100 students

tended not to think it so. Nelther group rated the course

particularly enjoyable, though 100 students rated it hlgher.

‘\ o But both groups tended to think what they learned would be
= useful. Again, the 100 stgdents rated it higher. 105 stu-
dents gave the course a grade slightly aBEVe\g Tlatw"C";
/100 students gave it a flat "B", making the total G.P.A.

a very weak "B-". | :

A look at the comments reveals 105 students felt pres-
sured by time and burdened by the grammar, and wished the
instructors could have provideéﬁhore assistance. 100 stu~
dents felt pressured by the amount of material to be covered
and did nqy like the’qequired reading. Many seemed to want
more discussion and oﬁher "non-individualized" activitieé.
But suggestions for wﬁat to add varied con51derably.

: . 100 students were mof‘e positive in general about the program
, /

s -8 -

ERiC - . 22




program. Pleese'anawer the guestions below, adding comments or suggestions

RESPONSES OF 105 STUDENTS

105-100 QUEST TONNAIRE

The Engliah'Dapértmant would like your help in 1mpr0v1hg the 105-100

if you wish. VYou need not sign your name. *

CIRCLE THE BEST RESPONSE. " -\

1. What course are you taking? g8 105 ) o

2. Compared to your other couraes, how difficult was %his courae?

Lesg difficult 3 Abput 1ike the othera..g More difficulty?

3. Compared to your other courses, hiw enjoyable was thia course?

Not as enjoyable ;-7 About 1ika the othera.-9 More enjoyable _.p

L. How much do you think yﬁu learned?

A lot —7 Not very much —2 & Hard to aay —9

P

5. How useful do you think what you learned in this courase will be in
other courses you take? .

-

-

Very uaeful—2 Somewhat Useful—l1l Occasionally uaafub—d;@ut useful—2

6. What materials or activities, if any, would ydu ELIMINATE fraom this course:

writing {rom pictures/ith graumar book/everything/some grammar/time 1imits/too

many in class, not enough help/some pramiar/time limits

7. What materiasls or activitias, if any, uuuld'yuﬁ ADD to this course?

more_discussion/more examples/dictionaries/spelling/entire system/essays on o _own/

more help with grammar/ more help

8. After reviewing your answers to the aeven guestiona abuva, what grade

(A B, C,D, or F) would you give this coursa? Mean G.P.A.: 2,20 or "CH °
. . - .6 B's * |
Fdditiunal comments: 6 Cls

3-D's

More _growup g;mﬂtoo many errors in books, hard 0 understand ﬁiﬁ]] put together

learned a lot/ good to come daily/too much grammar at beginning/boring—instructars

should have taupht it as a class/ hard tom understand, camfusing/ somewhat hel pful/
hard/ hel pful .

23

‘- 10 _




}

- ®

RESPONSES OF 100 STUDENTS S T

105-100 QUESTIONNAIRE

, The English Departmﬁz% would like your help in 1mprav1ng the 105- 100
program. Please answer the gquestions below, adding comments or suggestlnns
if you wish. VYou need n¢t sign your name. -

’
/

CIRCLE THE BEST RESPONSE.

1. What cour=e are yo;L: taking? 100 )32,
2. Compared to your other courses, how difficult was this cuurse?
Less difficult —9 Abput 1ike the others—12  More difficult—3

- 8
3.- Compeged to your other courses, how enjoyable was this cuurse?

Not as enjoyable —7 About like the others—10 More enjoyable —7

L. How much do you think you learned?

A lot ——15 - Not very much —2 ~" Hard to say —7

5. How useful do vou think what you learned in this course will be in
other coursks you take?

Very useful —13 - 'Somewhat Useful--100Occasionally useful—lNot useful—O

‘\/ 6. What matérlals or /actlvltlss, if any, would you ELIMINATE from this course:’

.‘.

attendance should not affect grade/too much demanied/last booklet/ boring readlng/

‘\;J///smweAKrarmar/too much ¢ emarded/ difficult readin;/ some rea.ing and writing/ re-
‘ writing/ half of the readings/ readin’s in 1lst composition booklet
7. What materials or activities, if any, unuld you ADD to this course?

more_discussion/more writing abaut feelings/more argumentation[Lst&dent vriting/

more_essays /more discussion of voice in arguméntation/ more readings/grammar/group work |

-

‘B. ARfter, reviewing your answers to the seven questlnne above, uhat grade
( A, B, C, D, or F) would you give this course? Mean G.P.A.: 3.00 or MM

o ) ; . 5 A's

ARdditional comments: ) 14 B's
. 5 Cts
‘\‘\ -
) Teathers didn't understend my writing/helpful and enjoyable ~writing useful/.more

help--t00 much waiting/rood but didn't like self-pacing/zood but not enongh tima/

needed 1.ore ieacher help/ waste of time/ sbdisfying and enjoyable/ well-planned but
. class too big/ pramuar shm:ld go fa ter/ too much work/ push beglnning more/ more on .-

beginning books/ r»od but t.o cuiet/more lonper esuays, less short ones/too large/

24
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TOTAL RESPOISES—ALL STUDENTS

105-100 QUESTIONNAIRE

r help in improving the 105-100

’}-’;,' " The.English Department would like you
adding commerts or suggestlions

~ program. Please answer the questions below,
if you wish. VYou need not sign your name. 7

+

CIRCLE THE BEST RESPONSE.
400 105

4. What vourse are you taking?

2. Compared to your other courses, how difficult wes this course?

o Loes difficult g2  About like the others.—20  More difficult__10

3. Cuﬁbanad to your other courses, how enjoyable was this course? //A
About like the others —19 More enjuyablé¢;9

Not as enjoyable -1l

L. How much do you think you learned? SR

Hard to say —16 .

Npt very much ),

A lot —22 . ‘

u think what you learned in this course will be in

5. Hou usafui do vy
othér courses you take?

Very useful=—15 Somewhat useful—21 Occasionally ﬁﬁbful—-5hut useful..2

if énv; would you ELIMINATE from this course:

6. What materials or activities,

L 4

\a‘»‘ c -
- -

R PR . . . . e

7. what materfals or activities, if sny, would you ADD to this course?

Ty

. 8. After reviewlng your answers to the seven questions above, what grsde ' j
. (A, B,C,D,orF ) would you give this cuurse? Mean G.P.A.: 2459 o "B-!
5 A's 3 Dis

Additipnal commentg: , 20 B's .
. : 11 Cts
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- than the 105 students. ' >

(N
2

II. Questionnaires in the:Composition Booklets

H
- ¢

Responses to the composition booklet questionnaires were

'not, of course, nade by the'majority of 105 students who ‘

will be using those books in the spring. (Summaries of ail_
the responses are in the éopies of the booklets appended to

this report. See pp. 11, 26, 41, 58, 71, 87, 99, and 112 -

+in Regerting and pp. 41 and 64 in Expositibn}ﬁ%d Aréumenté-néﬁﬁﬁ

tion.) But the students who did turn 1n responses 1ndlcated‘~

* general satisfaction with each module, glVlng each a "B" and
consistently claiming an understanding of tke pr1n01ples
in each. In general the lowest grade given was to the readf'ﬁk

ing selections and exercises. [lhis correspon

grade distribution and provided the nunber of CX's or CR's

9,

@gyvﬁﬁﬁs, and drops noted for thevsprlng semesters of 1972,
@mu
1973, and 1974. CX's and CR's are totaled together. A

- comparison of those data and data for the'experimental

class follows: \ (
‘ CR/CX OC ., Drops/  Total

- Leaves

‘ Raw % ' daw % Rav %
Spring 1972 . 717 62.5 123 10.7 307 26.7 1,147
Spring 1973 614  62.1 133 13.4 242,§#sg&s 989
Spring 1974 341 53.2 109 17.0 191389.8 - 641
Experimental 34 58:6 14 24,1 10 17.3 58




“r

1» .- The data"suggest‘that~the number of persons receiv-
| .\, 1ng some- sort of credit is -v)ithin the ranée of the de-

, y:partment gradlng pollolss, no. slgnlflcant dlfferences
“are_notedﬂ More students received "NC and fewer dropped

.than the department mean, however. Since "NC" is given

to students who remain throughout the'semester,.while
drops of course are ‘given to those'who heave earlier,
. this may indicate,_however tentatrVely,‘that students = -
o :’remained in the experimental course 1onger;.even if théya
‘ | did not receive-credit. This is consistent -with the pollcy .m~ _;;f
estab11shed for the first 11me 1n the experlmental course: .

-

that students should remaln,worklng even 1f-they knew they

A

. _ Could'not complete the minimum requirements; because thej

; ‘ ' could begln where they left off in the next semester. _A
~— - look at the roll sheets 1nd1cate at 1east seven students
._whb fully intend to do that., AssumlngAthey w111 actually

complete the work, thesnumber of students who for all )

practlcal purposes receiye credit in. the program rises ' .
to 41, or 69 1%. This is so speculatiwve, however, and

those students w111 have to be monitored closely.

Iv. .Anafzsispof the Pre- and-Post-Testpﬁcores

‘Scores on the first twenty items of the pre- and post~

" tests for those who completed the program are listed--




: ~ Subject Number Pre-Test Post-Test Differ- !,
. "’_ ‘ ’ . . | : : ence
N~ 1 16 ) 15 =
2 15 ‘ - 20. 5
% 12 17 . _-5
4 14 19 5 .
’ 5 18 18 0
"6 18 19 1
7 - - 16 , 16 0
8 17 | 19 2
‘ 9. 12 ,2 18 6
10 16 19 3 -
11 16 17 R ’
12 2 g 5. -
1% 1% . 16 3
14 15 16 1
) . 15 . / 15, ' o 15 0
- 16 13 7 4
' . 17 15 19 4
i 18 17’ 19 2
19 17 I Y
20 18 18 0
21 : 17 % -3
22 ) 1 | 19 8
23 4

14 18

r

X =15.09 X =17.48 X = 2.66
T : 2 D

0" The t-test was used to produce the following statistics:
. t = 4.19; df = 22; p .01

Thus it can be inferred that the mean increase in test scores

t

"is ‘not attributable to sampling variation. Since-the test

was not discusseé or examined with students betyeen test~
os _

}v taking,'and since the instruction related direcﬁl& to the
® - - on - |

- .
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" composition book (dealing with expos1tion and argumenta-

items tested, it is assumed test}scores reflect learning

of sentence structure and sentence-combining.

In the combined judgment of the two instructors, the‘

students performed as follows on the narrative/descriptive,

expository, and argumentative writing samples - R
Nar/Desc. Ezpos. _ Argu.
tlo improvement noted 3 ‘ 8 ‘ 6
Some improvement noted 8 8) 8 ) .
Considerable improve- 86.4% 63.6% < 72.6%
6 ’8

ment noted - 11 )

Since the requirements for completion of the course .

changed; so that students did not nave to finish the final

tion) the higher evaluations ‘for narrative descriptive
writing are logical. Nevertheless, a sizable percentage

of the students were adgudged to have improved in all three
areas. This suggests transference of writing skills from

one sort of writing task to another.

‘The narrative/descriptive*section of the pre-test
was compared with an end-of-semester writing sample for
those students (mostly 105 students) who did not complete

the entire program.\ Improvement was noted as follows:

. . . /\ ‘-.
No 1mprovement 3 \
Some improvement 6 °
Considerable im- 80%
provement 6 : . ‘ ‘ .
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Ve Other Comments

a

Certain students made rather significant gains in their

(@

writing abiiity not adegquately reflected in the evaluatiﬁe
processes alréady déscribed. While not typicél of the whole
class,'therevwere enbugh of these students--more than in .
previous semesters, in the opinion of the instructors—-to
éuggest‘something positive about. the program. For example,
a student who scored 11 on the first part of the pre-test
and 19 on the post-test wrote the following at thé beginning

of the semester: '

By

This picture is a picture of an older man. He
is dressed very neatly in his madras shirt. I would
/ say he is about 85 years old,.and as though his years -
have told the story he looks tired. I assume he is
not able to see too wel! as he is wearing:glasses.
The background of this picture is black, which gives
. it.a dark and boring look. This picture reminds me
of someone's grandfather. He looks as though he is
a  gdrdener and also a grandchildren bouncer in his
spare time. I like this picture as I'm sure you do,
too. : ' v

(@

v ’Techﬁiéallybthe déscriptioﬁ is passable; that'is, there are
few mechanicél;errois. But ié is poor;j orgaﬁized: - the
write? wgnders aimlessly about the‘picture, from the man
to the background and then back to fhe man; and the point
‘of view is.inconsistent‘since she says she likes the picture

at one point but says it is "dark and borihg" at another. :
) /

[

&

~ Later she wrote this paragraph, excerpted from one of

her essays:-

o | - - 26 -
o
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A

. The dining area, that is adjoined to the.
‘ " cooking area, when measured is 6' x 9' long.- .
- : One wall has a picture, a very old-fashioned ‘
« looking picture, with wooden spoons and.a bowl. T
. Another wallly where the telephone hangs, has "
pictures algoé. Pictures of people and soft
places with |\gentle colors surround the tele
: phone. Lookiing at these pleasant seemingly
—— ~ life-like photographs, I feel a gentle still-
\ ness coming ¢ver me. Then I see it. The
' 8itting in one big heap in the -
itchery table. The table, a
, €lliptical in shape, generally
is cluttered with papers.and various other -
objects. My nice yellow and gréen shiny .
striped gords ®re.peeking out from underneath
my -little girlls math. papers. My letter,
from my mother,\that-was so neatly placed in S
the center of the table, is now hanging over: . .
-the edge of the| bable. My .usband’s lunch | ©
box, the large ugly black thing, is on_there,
. accompanying my \dtack of notebooksy that are
.8trewn about. box of. erayons rests upon -
a half-colored. pitture of porky pige. ‘ '

There are some technical problems and awkwardness in this

q< 2

; paragraph (her mother appears to be neatly placed in the

o center of the tablel), but that is because she is'expefi-

menting with 1anguag , particularl& the embedded, densely .Y
structured sentencé. Now the paragraph has shapé: the |
writer moves logically from the opening sentence announc-

\ing that the description is to be of the dining area, over
to the walls and pictures and then to the table and the
junk on the table. It also has a consistent point of view
and tone; she communicates the feelings of softness and
gentleneéb of her decorations and how they clash with the
stuff of her life, full of dissonance and activity, on the

_ table. There is humor and an.effeCtive contrast developed.

‘ The wrife‘r has learned what it means to be in control of
~ her own writing.

-27 -
31
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RECOMMENDATIONS ) . .

-

1. Because of improvements noted in composition skills and

' the flexibility the individualized approach provides; and

providing that the prohlems both students and staff noted

can be solved by the recommendétions below, 1t is recommended

" that the program,as generally structured be continued.

2. The goal that students would completé the grammar unit

" more quickly in the individualized setting was not met. Both

levels of remedial students took too.mﬁch.time working on it,
considering the tedium produced and the benefits derived.
The class should be restructured‘or the materials re-written
so that fhe majority of 105 studgpts spenq no more than eight
weeks working exclusively on grammar and:the.majority of

W

100 students spend no more than five weeks. Various options
P :

should be explozmed, including allowing some students to omit

t

the grammar entirely, having students working with the gram-
mar concommitantly rather than prior to'the composition'or
other units,'or instfucting'the class together in it so

that individualization would take place after the grammar
unit is completed. |

3. The final questiqnnaire responses indicate moxre group
wbrk is desirable to give students a sense of belonging in

a supportive and friendly environment. At least two

approaches should be attempted: occasional all-class dis-




@

et

cussions of writing principles common to most’ of the units
and of problems the .students might be having in or;out of
\ .

class; and small group discussions of readings, particular-

{

1y those writtien by classmates.

.4; Student responses indicate dissatisfaction with the

readings and re ding activities in the composition book-‘
lets. They sho&lq be eliminated and replaced by examples
of the assigned kompositions taken from previous classes.

Reading instruction per se should be handled in another

"unit and not intégrated in the composition booklets;

5. What constitu&es CR or CX must be established .on a
clear and equitablF basis. If there is too much material,
cutting should fir%t take plac: in the grammar, as per
the first recommen}ation. At the same time care should
be taken to make these requirements consistent and ob-
jective so that mer% attendance and “guesstiméteh ("he

\ .

really tried hard") do not become all that is necessary,

as was too often the case in the past.

6. Because this study was involved with a small sample

in the first hectic semester of operation, research should

be continued. Almost every instructor adopted the book-

lets appended to this report after reviewing them in the
summer, and have since been enthusiastic about them, al-
though they were not consistently used in an individualized

setting, and no other 105 or 100 classes were combined.

- 29 -
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Data are being collected on those classes as well, and should
continue to be collected in succeeding semesters. .A record.
of pre- and post-test information should be maintained, and

a persietence sﬁudy initiated.

7. Files of students who havevnot compiteted the program
should be forwarded to other remedial teachers'to insure

that studente do notAhave to repeat units of work they have

already finished.

8. As the units become more refined and the Department
becomes more committed to individualization of the reme-

dial offerings (as anticipated), other units should be /h

: developed as alternatives or‘supplements to the current

ones. They might include instruction in readihg, listen-
ing, study skills, purctuation, or verbal communication.

o

/
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ENGLISH 100/105 COMPOSITION TEST

TO THE STUDENT: This tsst ie designed to show how well you can write
sentences and paragraphs. A similar test will be given at the end of the
semester, and you will have an opportunity. to see how m'~h you have improved.

I. IDENTIFVING CORRECT AND INCORRECT SENTENCE STRUCTURE

DIRECTIONS: The items below are fragmanfa, run-ona, or complete
sentences. Study .the examples carefully, and then mark

) 8ach item ¢ ¢ 4 1s @ fragment,

R_if it 18 & run-on,
_ _L_1if it is complets.
Examples: '

Fragment — an incomplete ssntsnce: "Being afraid of the dark."

Run-On —  two sentences impropsrly joined: "The boy became i11,
he went home." :

Complete Sentence — "I stood at the podium and scanned the mudience."

- 1. When I got to the Empire State Building, I told the texi-driver :
. . S to wait. :
: ~ 2. Ellen, manting to say goodbye to her mother.
3. The students méy rock their societies, but without the support
of adult socisl forcee, thsy cannot overturn the established
order, .
4. It was not difficult for the Bishop to waken early, after

midnight his body became more and more chilled mnd cramped.

' 5. The chowder wee made of small Juicy clams, ecarcely bigger

than hazel nuts, mixed with pounded ship biscuit snd salted
pork cut up into little flmkes. ©

ﬁw,‘ I stood at the podium and scanned the sudisncs, not one face
v+~ looked relexed and friendly.

7. In the East, where peopls think of Californism as a stranga and
distent place inhabited by desperate and dangsrous men.

9. There are not as many Mormon tress as thers used to be, it
seems & pity. g

8. The old.man waeiting in the dreary bus depot. °
i

10. Bacause Nixon has cluhg stubbornly to. the Pfﬁgidancy‘for 80 long.'
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Example:
You write:

Q 11 - Combining Sentences
DIRECTIDNS:

into a single sentence by altering ore or both of the origiral

ssntences. For this exercise, DO NOT JOIN THE SENTENCES BY -
ADDING. "and" or "but." C . ﬂ*

Joe was skiing down the hill. .Joe hit a tree. : EE
Skiing down the hill, Joe hit a tree. - o

11. His whole body was ehaking uncontrollably., Petesrson crouched in -
* the icy water. , ' '
12.. I had breakfast with my aunt.’ Shé livea in a treehnuee Jjust outside
- of Clevelend. )
13. The young man looked up euépiciouély. "He was wearing dark trousers, .
' bleck drese shoes, and a new-laundersd white ehirt, : ’
2 R ] . | .
, 14, She left the house. She got intoithe car. a
. o :
~ | .
15, He had come to work four hours late every day for a week. Thay
decided he should seek employment elsewhere. ‘
~
16. The kite soared over the bay. Its ragged tail‘wae flepping gaily.
17. You must mest Mr. Ford. He is tha‘man who ussd to be a Congreseman.
18. It 1s in the middle of themmorniné. The hawk scans the fields for food.
_ L . /
19. There is. the woman. Hsr speeches have inspired thousanda.

-

‘I'. 20.

The Republicans may have en emsigr time of it. Nixon resigned.

39
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Bélow are several pairs of short sentences. Combine each pair -
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ENGLISH 100/105 COMPOSITION TEST - Page 3.

. I1I*~ REPORTING - (Descriptive Writing)

-~ DIRECTIONS: Look at the picture your instructor hms provided. Assume
' you have to describe it to' eomeone Who cannot see it. Write a
- Descriptive paregraph and try to include as much detail as you can.
Orgenize your paragraph so that the relationehip between parts of the
picture is clear. VYou may wish to finish your deeu.lption with a
¢ statement about how the picture affects you.




Nggxsa 100110 CDHPDSITIUN TE§T?—?- Poge 4.
_\;; DIRECTIDNS'4 In Exgoeitian ofgaxpaaltury wrltlng yuu try tu axplaln
B samething as clearly as poaslblp% How well can you explain somethiy
"o - you know well? . Try todo 80 1n&tha apace: belou._ ‘You/may ‘use addi
7. peper if you wish. 'Be surs to*state your: topic in tha epaca providad
. - If you are "atuck' far a topic, conaidar ane of thes‘ ToEE TR
A . - uhy you have decldaﬁ to go to collnga - .
ST = Why 'you might llkl @ cereer in _______ f#- v
. o B (Your t‘opic’)” HE f’-"" S ;
: | . N %
@ _ < ~
L e
<
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vV - ARbUMENTATIUN

' DIRECTIONS:

In Argumentation or argumentative writing you try to state a

strong positign on an issue or problem as effectively as possibje. How
‘well can.you present a position you feel strongly? Try to do 80 with

reference to the topic below. VYou may use additional paper if you miah._‘

“American women ara (or are not) an oppressed group
whose cries for liberation need to be heedad." '

w
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STUDENT ESSAY REPRODUCED FOR_CLASS ‘ L v
v ) v .‘j

Metaphor of the Camera

‘Staring blankly as if reaching to see every bit of the surroundings,
1 notice the mystic black clouds from my window. The clouds seem like-
giant hands reaching out capturing the surviving area of blue skye As
they tumble over the dark green hills the houses there seem helpless-@s
if being conquered by an unknown invasion. Swiftly nouw they billow into -
the unhappy valley below. : 7 / -

In the valley 18 a rich green golf course which geems lomely and
desolate without its players. °All day the golfers feast on the area with
their clubs in one hand .and their silly expressions clinging to their
faces. The course 1s motionless now with the players safely tucked in

| _their homes. On the hills surrounding the course lie pinpointed houses
~with their magnificent architecture and views.

. In the back of my house which overlooks the valley are numerous trees
that vary from oak to bayleaf. The. trees seem to accept the oncoming cold
night with their thick barks protecting their bodies. One tree slides
over onto our perch as if seeking shelter for the night.

. 'On our porch is a large rich green bush of poison oak seeking a way
to victimize the people inside. Our porch is moldy witnkbits'uf brown
and grey debre clinging to the wood. ‘Leaves use the porch for their land-
ing and seem to enjoy the ownership of the porch. - .

Looking cldsely at ﬁy‘winauw I see my spotted glass, neéding des-
perately to be cleaned, all the while 1 ignore the windows cry for help.

~On my window s8ill I see an abaridoned graveyard of spiders -homes, @8 few

ashes; and a thin film of dust. My bottles on the sill consists of a-
few ljguor bottles an old tespot and a statue of' @ 1ittle man with a sign
on him that says, "I love you this much." 1 remember-mow my nineth grade

. poyfriend shyly handing it over to me on Valentines day.

Lying on my bed I watch the sky swallow the valley balow as llghts
pead the dark hillside. Rain will come tonight, as. 1 think how lucky I
am to be safely inside, watching /ayay from the darkened world outside.

LI I ANG 2E K B .

ERRORS: a few spelling errors (can~you find them?), one run-on gentence

(2 NUX's written as one), end apostrophes missing (Valentine's day).
This paper 1s EXCELLENT. The shifts in focus are organized and clear  and
natural. The reader's eye follows easily the shifte from clouds, to
valley, to house, o porch, to window, to the details in the room, and .
then back outside sgain gs it grows dark. Note the focus becomes closer in
a natural way, moving out agein in the last parsgraph. The-details are
not only specific, they contribute together to a unified mood of' melancholye.
Note the. V's (tumble, billow, feast, trees gliding over) the Ag's (d solate,) |
the comparisone. The oncoming night and the memory of the shy pinth .grade :
boyfriend anchor the description in. time, bring us closer to it so we
believe it heppened. ~ . 41 v -
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